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ABSTRACT
This study investigates the development of the eight dimensions of graduate profiles

among pre-service teachers in Islamic university during their school-based teaching
practice. Grounded in the framework of deep learning, the research employs a
qualitative case study methodology. Data collection methods included classroom
observations, analysis of reflective journals, and in-depth interviews with pre-service
teachers who completed language curriculum development course. The results indicate
that authentic classroom experiences facilitate comprehensive professional
development. Pre-service teachers demonstrated critical thinking and problem-solving
skills when adapting instructional strategies to diverse student needs. They exhibited
creativity and innovation in designing effective learning activities. Collaboration and
communication skills were enhanced through interactions with peers, mentors, and
students. The responsibilities associated with serving as role models contributed to the
cultivation of character and integrity. Engagement with contemporary issues promoted
global citizenship awareness, while the integration of digital technologies improved
digital literacy. Lesson planning and reflective practice supported self-directed
learning, and classroom leadership responsibilities fostered leadership skills and a
commitment to societal contribution. Despite challenges including inadequate facilities
and inconsistent mentor support, the study highlights the significance of teaching
practice as a deep learning experience. This process effectively integrates theoretical
knowledge with practical application, preparing graduates who demonstrate academic
competence, ethical conduct, adaptability, and social responsibility. The findings
support Indonesia’s higher education objectives, which prioritize the development of

holistic graduate profiles aligned with the requirements of the twenty-first century.
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INTRODUCTION

Contemporary universities encounter significant challenges in preparing graduates
for rapidly evolving global contexts. Factors such as globalization, digital transformation,
and complex societal issues necessitate competencies beyond disciplinary knowledge.
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Graduates are expected to demonstrate critical thinking, ethical conduct, intercultural
collaboration, and adaptability to dynamic environments. Internationally, these expectations
are articulated through graduate profile frameworks that define the attributes higher
education institutions seek to cultivate. For instance, Australia prioritizes communication,
ethical practice, and global citizenship, whereas the European Union emphasizes
employability and social responsibility. These frameworks serve as both aspirational
statements and practical tools for curriculum development.

The concept of deep learning underpins many graduate profile frameworks. In
contrast to surface learning, which prioritizes memorization, deep learning emphasizes
comprehension, reflection, and the meaningful application of knowledge. This approach
enables students to integrate theoretical understanding with practical experience and
cultivates competencies such as problem-solving, collaboration, and lifelong learning.
These qualities are essential for addressing the demands of the twenty-first century.

In Indonesia, the push toward holistic graduate profiles are embedded in the
Merdeka  Belajar—Kampns Merdeka (Freedom to Learn—Independent Campus) initiative
introduced in 2020. This policy emphasizes flexible, student-centered learning and strong
engagement with real-world contexts (Kemendikbud, 2020). Within this vision, Indonesian
higher education has articulated eight dimensions of graduate profiles: Faith and Devotion
to God Almighty, Citizenship, Critical Reasoning, Creativity, Collaboration, Independence,
Health, and Communication. These dimensions reflect global discussions about 21st-
century skills but are also grounded in local values such as Pancasila, which emphasizes
ethics, mutual respect, and civic responsibility.

Teacher education provides a particularly important space for realizing these
graduate profiles. Teachers are not only expected to master pedagogy but also to embody
the skills and values they pass on to their students. Teaching practice in schools is one of
the most powerful parts of teacher education, as it provides authentic opportunities for
pre-service teachers to connect theory with practice and to reflect on their professional
identities (Zeichner, 2010). These experiences require pre-service teachers to exercise all
eight dimensions: for example, designing creative lesson plans, solving classroom problems,
collaborating with mentors, practicing integrity, and demonstrating leadership.

Korthagen (2017) stresses that teacher development must go beyond technical
training to include personal, emotional, and moral growth. In this sense, teaching practice is
not only about learning how to teach but also about becoming the kind of graduate that
Indonesia envisions: someone who is competent, reflective, ethical, and socially
responsible.

Despite its importance, there is still limited research in Indonesia that explores how
the eight dimensions of graduate profiles are developed in practice, particularly within
teacher education. Most existing discussions remain at the level of policy or conceptual
frameworks. A closer look at pre-service teachers lived experiences during teaching practice
can offer valuable insights into how deep learning takes shape, what challenges arise, and
how universities can better support students’ holistic development.

This article addresses that gap by presenting a case study of pre-service teachers in
Indonesia. It explores how their teaching practice contributes to the development of the
eight dimensions of graduate profiles, and how deep learning emerges through authentic
engagement in classrooms. The study aims to contribute both to the field of teacher
education and to broader discussions about graduate employability and higher education
reform in Indonesia.
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METHOD
Research Design

This study adopted a qualitative case study design to explore how pre-service
English teachers in Indonesia develop the eight dimensions of graduate profiles through
their teaching practice in schools. A case study approach was chosen because it allows for
an in-depth understanding of complex phenomena in their real-life context (Yin, 2013).
Teaching practice involves not only observable classroom activities but also reflections,
challenges, and personal growth—all of which are best captured through qualitative
inquiry.
Participants

The participants were pre-service English teachers enrolled in an English Language
Education Study Program at UIN Antasari Banjarmasin. They were in their second year of
study and had completed pedagogical coursework such as ILanguage Teaching
Methodology, Language Materials Development, and Language Curriculum Development
Courses before beginning their school-based teaching practice. A total of 69 participants
were purposively selected, and pseudonyms were used to maintain confidentiality.
Data Collection
To capture the richness of the participants’ experiences, three data sources were used:
1. Classroom Observations — Each pre-service English teacher was observed during
several teaching sessions. Notes focused on classroom strategies, interactions with
students, and evidence of the eight dimensions in action.
2. Reflective Journals — Participants wrote weekly reflections on their teaching
experiences, challenges, and personal growth. These journals provided insights into
their self-directed learning and meaning-making processes.
3. Semi-structured Interviews — At the end of the teaching practice, each participant
took part in an in-depth interview lasting 45—60 minutes. Interviews explored how
they perceived the development of skills such as Faith and Devotion to God
Almighty, Citizenship, Critical Reasoning, Creativity, Collaboration, Independence,
Health, and Communication using multiple sources allowed for triangulation and
strengthened the credibility of the findings (Creswell & Poth, 2016).
Data Analysis

Data were analyzed thematically following Braun and Clarke’s (20006) six-step
framework: (1) familiarization with the data, (2) generating initial codes, (3) searching for
themes, (4) reviewing themes, (5) defining and naming themes, and (6) producing the
report. Codes were guided by the eight dimensions of graduate profiles but were also open
to new themes that emerged from the data. For example, if participants described
unexpected benefits such as emotional resilience or cultural sensitivity, these were also
noted.
Trustworthiness
To ensure trustworthiness, several strategies were employed:

1. Credibility: Triangulation of observations, journals, and interviews helped validate
interpretations.

2. Transferability: Rich, thick desctriptions of the context and participants were
provided.

3. Dependability and Confirmability: An audit trail was maintained, and peer
debriefing with colleagues helped check for researcher bias (Ahmed, 2024).

Ethical Considerations
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Ethical approval was obtained from the university’s research ethics committee.
Participants were informed of the purpose of the study, assured of confidentiality, and gave
written consent. All names and identifying details were anonymized.

FINDINGS

The study revealed that pre-service teachers developed important aspects of their
professional and personal identity across the eight dimensions of Indonesia’s graduate
profiles during teaching practice. While the depth of growth varied, all participants
reflected that the practicum was a transformative experience that nurtured not only
teaching competence but also character, values, and resilience.

1. Faith and Devotion to God Almighty

Pre-service teachers reported that teaching practice deepened their sense of gratitude,
humility, and responsibility. For some, starting the school day with prayers or leading
religious activities helped strengthen their own spiritual discipline. Others reflected that
moments of classroom difficulty led them to seek patience and guidance through prayer,
reinforcing their faith as an integral part of their teaching journey.

Findings of the First Observation

“In the classroom, the teacher gently reminded the students that money is more than just
something we spend — it is a trust from God. Every coin and note, the teacher explained,
carries with it a responsibility: to use it wisely, to avoid waste, and to always be grateful.
Saving, even in small ways, was described as a sign of thankfulness and responsibility as
God’s creation. The lesson ended with a warm reminder that managing money wisely is not
only smart, but also a meaningful way to show gratitude to God.”

Findings of the Second Observation

“The lesson opened with a greeting and prayer that created a calm and respectful mood.
Students were encouraged to share their thoughts through questions and an “Agree or
Disagree” activity, making the class both lively and meaningful. It ended with a gentle
reflection that our opinions should always be spoken with kindness and truth, followed by
a closing prayer.”

Findings of the Third Observation

“The lesson unfolded with warmth and purpose, inviting students to see athletes not only
as champions in sports but also as role models of character and faith. Through Cristiano
Ronaldo’s story, values such as humility, discipline, and kindness were brought to life,
reminding students that true greatness lies beyond talent. When they shared about their
own favorite athletes, the classroom became a space of reflection, where students
connected values from role models to the way they wish to live each day. The session
closed with a gentle reminder that the best victories are those of character and gratitude.”

Figure 1. Teaching Practice of Students for Faith and Devotion to God Almighty
Value
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The three observations revealed that learning can be both a journey of knowledge
and a journey of the heart. In each lesson, students were reminded that wisdom is found
not only in words but also in how we live our values: being grateful for what we have,
speaking with kindness, and finding true greatness in humility and discipline. Together,
these experiences showed that language learning, when guided with purpose, can inspire
students to grow not just as learners, but as thoughtful and responsible individuals.

Findings of in-depth Interview

“Starting lessons with Salam and Basmalah helps students reflect on their actions and learning as part of
their spiritual growth.” (PST1)

“We try to connect values like gratitude, honesty, and respect with the lessons so that students see learning
as more than academics—it’s also about devotion and character.” (PS'T2)

The interviews reveal that integrating faith into the classroom goes beyond spiritual
growth it helps students live out their values in everyday actions. By connecting lessons to
gratitude, kindness, and discipline, students learn to appreciate the knowledge they gain
while also practicing behaviors that reflect their devotion to God Almighty. This approach
nurtures not just their minds, but their hearts, showing them that learning and faith can
grow hand in hand, guiding them to become thoughtful, responsible, and morally grounded
individuals.

2. Citizenship

Teaching practice was also a lesson in civic responsibility. Participants saw themselves as
contributors to the school community, helping with flag ceremonies, student character-
building activities, and even local events. They reflected that teaching is not only about
transferring knowledge but also about shaping responsible citizens who respect cultural and
national values.

Findings of the First Observation

“The lesson started with a warm greeting and a shared recitation of basmallah, creating a
calm and respectful atmosphere. The teacher connected the topic to real-life experiences
on social media, encouraging students to think about how their words and actions can
affect others. Through pair dialogues and role-play, students practiced expressing their
opinions politely and thoughtfully. The class ended with reflections on being responsible
online, helping students understand the importance of respect, empathy, and kindness in
both digital spaces and everyday life.

Findings of the Second Observation

“The lesson began with a warm greeting and introductions, immediately making students
feel welcome and ready to participate. The teacher guided the class to explore the daily
habits of a good student, connecting the discussion to responsibility, honesty, and respect.
In groups, students worked together to complete worksheets, arrange sentences into a story
about Rina and her friends, and practice reading aloud, which encouraged teamwork,
communication, and confidence. The lesson closed with a reflective question about which
values they would like to adopt, helping students understand how small daily habits can
shape good character and responsible citizenship in school and beyond.”

Findings of the Third Observation

“The lesson began with a warm greeting and a shared recitation of Salam and Basmalah,
creating a respectful and welcoming atmosphere. The teacher introduced the topic of
“Introducing Oneself and Others,” showing students how these skills help build positive
relationships and connect with others in the community. Students practiced both writing
and speaking, introducing themselves and their classmates, while paying attention to polite
gestures, eye contact, and tone. Some students presented in front of the class, gaining
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confidence and practicing respectful communication. The session ended with a reflection
on how learning to introduce oneself thoughtfully and politely contributes to positive social
interactions, mutual respect, and responsible citizenship.”

Figure 2. Teaching Practice of Students for Citizenship Value

The three observations show that learning English can go hand in hand with
learning how to be a better person. In each lesson, students not only practiced speaking,
writing, and listening, but also reflected on values like responsibility, respect, and kindness
whether online, in daily habits, or when meeting and introducing others. Through group
work, role-plays, and thoughtful reflection, students learned how small actions and words
can make a positive difference, helping them grow as confident, respectful, and responsible
members of their school and community.

Findings of in-depth Interview

Pre-service English teachers shared their insights from observing these lessons. One
teacher said, ‘T could see how students naturally learned to listen and respect each other’s opinions while
practicing English, it wasn’t just about langnage, it was about understanding people.” Another
explained, “When students discussed online bebavior, they realized the power of words and the
responsibility that comes with them. 1t was beantiful to see langnage learning and citizenship grow together.”
A third teacher added, “Watching students present their ideas showed me how communication can build
confidence while also reinforcing politeness, respect, and collaboration.”

The in-depth interviews with pre-service English teachers revealed that teaching
English offers opportunities to instill important citizenship values. They observed that
group work, role-plays, and discussions encourage students to listen, share ideas politely,
and respect different opinions, fostering responsibility and collaboration. Activities like
introducing oneself, presenting opinions, and discussing online behavior helped students
connect language learning to real-life actions, reinforcing respect, kindness, and
accountability. The teachers emphasized that language lessons do more than teach grammar
and vocabulary, they also guide students to become thoughtful, responsible, and socially
aware members of their school and wider community.

3. Critical Reasoning

Classroom realities often required pre-service teachers to think critically and solve
problems quickly. For example, when a student group did not understand a lesson, a
participant adapted by using real-life examples from students’ daily lives. These moments
fostered logical reasoning, decision-making, and the ability to analyze situations with
limited resources.
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Findings of the First Observation

“The lesson began with a warm greeting and a shared recitation of Salam and Basmallah,
creating a respectful and welcoming atmosphere. Students started with an ice-breaking
activity, sharing words they associated with “Tourist Attractions,” which sparked curiosity
and connected their ideas to the topic. In groups, they tackled tourism complaint scenarios,
discussing possible solutions and presenting them through role-play. This encouraged
students to think critically, solve problems, and collaborate effectively. The lesson ended
with a reflection on how these skills—analyzing situations, proposing solutions, and
communicating politely—are essential not only in the tourism industry but also in everyday
life.”

Findings of the Second Observation

“The lesson began with a warm greeting, and students felt welcomed and ready to
participate. The teacher introduced the topic of healthy routines and encouraged students
to think critically about which sports or daily activities are best for maintaining a healthy
lifestyle. In groups, students read passages and discussed questions such as who has the
healthiest routine, whether certain activities count as exercise, and if someone’s lifestyle is
too extreme or balanced. Through these discussions, students practiced analyzing
information, evaluating different perspectives, and supporting their opinions with
reasoning. The class ended with a summary that reinforced the importance of critical
thinking in making thoughtful decisions about health and daily habits.”

Findings of the Third Observation

“The lesson began with a warm greeting and a joint recitation of Salam and Basmalah,
setting a respectful and attentive tone. The teacher introduced the topic, “Money can buy
happiness,” and encouraged students to share their thoughts, emphasizing that there were
no wrong answers—only opportunities to think critically. Students participated in an
interactive poll, explained their reasoning, and wrote short descriptions of their opinions
before presenting them to the class. Through this process, they practiced analyzing ideas,
supporting their viewpoints with logical reasoning, and expressing themselves confidently.
The session ended with a reflection on how money influences decisions and behavior,
helping students understand the value of critical thinking in both personal and professional
life.”

Figure 3. Teaching Practice of Students for Critical Reasoning Value

Across the three observations, it is clear that the lessons were designed not only to
develop students’ knowledge and language skills but also to nurture their critical thinking
and decision-making abilities. In each lesson, students were encouraged to analyze
situations, evaluate perspectives, and support their opinions with reasoning whether
tackling tourism complaints, assessing healthy routines, or reflecting on the influence of
money. Activities such as group discussions, role-plays, and interactive polls allowed
students to practice problem-solving, collaboration, and thoughtful expression. Overall,

Copyright © 2025 ELITE Journal
Available online at https://www elitejournal.org/index.php/ELITE

43



these lessons highlighted the importance of critical reasoning as a key skill for making
informed decisions, understanding complex situations, and applying thoughtful judgment
in both personal and professional contexts.

Findings of in-depth Interview

“T observed that students were able to discuss different solutions for the problems presented, showing they can
think critically and make decisions based on reasoning.” (PST3)

“The activities encouraged them to evalnate situations and justify their opinions, which is a key skill for
both school and life.” (PST4)

“BEven simple discussions about healthy routines or money habits showed how students can reason logically
and thounghtfully.” (PST5)

The in-depth interviews with pre-service English teachers revealed that classroom
activities not only improved students’” English skills but also actively nurtured their critical
reasoning. Teachers observed that when students analyzed situations such as tourism
complaints, health routines, or the influence of money, they considered multiple
perspectives and learned to justify their opinions with logical reasoning. Interactive polls,
group discussions, and role-plays were particularly effective in helping students organize
their thoughts, weigh options, and propose solutions while practicing empathy. Teachers
also noted that even simple questions, like identifying the healthiest routine or evaluating a
balanced lifestyle, encouraged students to think critically and express their ideas
confidently. Overall, these experiences highlighted how lessons designed with purposeful
discussion and problem-solving can foster thoughtful, reflective, and independent thinkers.
4. Creativity
Creativity was visible in lesson design and resource use. With limited teaching materials,
some pre-service teachers created visual aids from recycled paper or used storytelling to
make abstract topics easier to grasp. Others integrated games and role-play into lessons.
These innovations not only engaged students but also strengthened the teachers’
confidence in their own creative capacity.

Findings of the First Observation

“The lesson began with a warm greeting and a shared Basmalah, setting a positive and
attentive atmosphere. The teacher invited students to imagine a world where trash could
speak, sparking curiosity and creative thinking. After seeing examples of recycled products,
students were given a playful and imaginative task: to become objects like bottles, trees, or
rivers, and write persuasive messages from the object’s point of view. Some students
shared their sentences aloud, using emotion and expression, which brought their creativity
to life. The lesson ended with a reflection on how imagination and creative thinking can
transform ordinary things into meaningful messages, showing students, that creativity is a
powerful tool for problem-solving and self-expression.”

Findings of the Second Observation

“The lesson began with a cheerful greeting and an exciting question about creating healthy
snacks, immediately capturing students’ curiosity. The teacher explained how advertising
uses persuasive language to influence choices, and then challenged students to imagine,
design, and promote their own healthy snack products. In small groups, students drew
logos, created slogans, and prepared short presentations, bringing their ideas to life with
creativity and teamwork. During the presentations, students expressed their originality and
persuasive skills, making the activity both fun and meaningful. The session ended with
reflections on the importance of creativity in problem-solving, communication, and
promoting healthy habits, showing students how imagination can turn ideas into action.”
Findings of the Third Observation
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“The lesson began with the teacher showing a picture of a famous idol, immediately
capturing students’ interest and curiosity. Students were asked if they knew the person and
why they admired them, encouraging them to think and express personal opinions
creatively. In the main activity, groups were given short texts about different idols, and
each group’s representative read their text aloud, practicing descriptive language while
adding their own expressive touches. The session ended with positive feedback and praise
from the teacher, motivating students to continue learning and expressing themselves. This
activity not only strengthened students’ reading and speaking skills but also encouraged
creativity in describing people and sharing personal perspectives in an engaging and
meaningful way.”

Figure 4. Teaching Practice of Students for Creativity Value

The three observations show that creativity was at the heart of every lesson.
Students were encouraged to think imaginatively, whether by giving a voice to everyday
objects, designing and promoting their own healthy snacks, or describing their favorite
idols in expressive ways. Through these activities, they practiced problem-solving,
communication, and self-expression, all while having fun and engaging deeply with the
material. The lessons highlighted that creativity is not just about making things it is about
seeing possibilities, sharing ideas, and bringing personal expression into learning. Overall,
students were guided to realize that imagination and originality are powerful tools that can
help them understand the world and express themselves confidently.

Findings of in-depth Interview

“When students imagine a bottle or tree speaking, they really think outside the box, and it’s amazing to see
their creativity come alive.” (PST6)

“Designing their own bealthy snack product encouraged students to combine imagination with practical
thinking—rthey had to persuade others using clear, creative langnage.” (PS17)

The interviews with pre-service English teachers revealed that activities
encouraging imagination and original thinking helped students express themselves
creatively while learning English. Teachers observed that tasks like writing persuasive
messages from the perspective of objects, designing healthy snack products, or describing
favorite idols gave students the freedom to explore ideas, experiment with language, and
present their thoughts in unique ways. Many teachers noted that allowing students to
visualize and create made the lessons engaging, boosted confidence, and reinforced that
creativity is not just about art, it is a valuable skill in problem-solving and communication.
5. Collaboration
Collaboration was central to participants’ growth. They worked closely with mentor
teachers, fellow student-teachers, and school staff to plan lessons and solve classroom
challenges. Several also emphasized collaborations with students, noting how building
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respectful relationships created a more positive classroom climate. Teaching practice thus
strengthened teamwork and interpersonal skills.

Findings of the First Observation

“The lesson began with a warm greeting and a shared recitation of Salam and Basmalah,
creating a respectful and focused atmosphere. The teacher introduced the topic of
punctuation and its role in reading with correct stress, using clear and engaging examples
such as “Let’s eat grandmal” versus “Let’s eat, grandma.” Students were divided into pairs
to practice reading sentences, comparing those without punctuation and stress to the
correctly punctuated versions. The collaborative pair work allowed students to help each
other understand the rules, share feedback, and learn together. The session ended with
some students presenting in front of the class and a reflective discussion, highlighting how
working together can strengthen understanding, build confidence, and make learning more
interactive and enjoyable.”

Findings of the Second Observation

“The lesson began with a warm greeting and attendance, creating a friendly and welcoming
atmosphere. The teacher introduced the topic of healthy foods and explained why they are
important for maintaining a strong and energetic body. Students were encouraged to share
examples and ideas, which were noted on the board to connect everyone’s contributions.
In small groups, students discussed healthy foods and their benefits, practicing English
while collaborating and supporting each other’s learning. During group presentations,
students shared their ideas with the class and received encouraging feedback, reinforcing
confidence and teamwork. The lesson concluded with a reflection question about healthy
foods, helping students connect the discussion to their daily lives. Overall, the activity
highlighted the value of collaboration, showing how working together allows students to
learn from one another, build communication skills, and achieve shared understanding in a
supportive environment.”

Findings of the Third Observation

“The lesson began with a warm greeting and a shared recitation of Salam and Basmalah,
creating a positive and attentive atmosphere. The teacher introduced the topic of planning
a mini sports event, explaining the task and showing an example poster to guide the
students. Students worked in small groups, collaborating to design their own event, write
their plans, and prepare short presentations. Each group’s representative presented their
plan to the class, showcasing teamwork, shared responsibility, and creative problem-
solving. The lesson concluded with a discussion reflecting on what students had learned
about working together, and the teacher provided positive feedback and encouragement.
Overall, the activity highlighted the importance of collaboration, demonstrating how
students can combine ideas, communicate effectively, and achieve a common goal in a

supportive environment.”
T e

Figure 5. Teaching Practice of Students for Collaboration Value
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Across the three observations, it is clear that collaboration played a central role in
each lesson. Students were encouraged to work together, share ideas, and support one
another, whether practicing punctuation, discussing healthy foods, or planning a mini
sports event. Through pair and group activities, they developed teamwork, communication
skills, and confidence, while also learning to listen, provide feedback, and combine their
strengths to achieve a common goal. These lessons demonstrated that collaboration not
only enhances learning but also builds a sense of community, showing students how
working together can make challenges more manageable, learning more enjoyable, and
outcomes more creative and meaningful.

Findings of in-depth Interview

“Planning a mini sports event together made students realize the importance of listening and supporting each
other.” (PSTS)

“Pair activities for reading and presenting healthy food choices allowed students to learn from each other and
build confidence together.” (PST9)

Teachers highlichted that group work and interactive activities fostered
collaboration and teamwork. Students were encouraged to share ideas, plan events
together, and present as a team, which developed not only their English skills but also
interpersonal skills and mutual respect. Teachers noticed that when students worked
collaboratively, they learned to listen, provide feedback, and make decisions collectively,
reinforcing that success often comes from cooperation and shared responsibility.

6. Independence

Participants described the practicum as their first real step into professional independence.
They were responsible for planning lessons, managing classrooms, and reflecting on
outcomes. Many admitted to feeling nervous at first, but over time they learned to trust
their own judgment and take initiative. This independence fostered maturity, self-
confidence, and accountability.

Findings of the First Observation

“The lesson began with a warm greeting and a shared recitation of Salam and Basmalah,
creating a respectful and attentive atmosphere. An ice-breaking activity encouraged
students to participate actively, sharing English words in turn, which helped set a lively and
engaging tone. The main topic focused on “Independent Thinking for Future Visual
Designers,” where students learned how independence is essential in the field of Visual
Communication Design. The teacher highlighted key attitudes such as creativity,
responsibility, critical thinking, and self-motivation, explaining that independence allows
students to generate original ideas, solve design problems on their own, and adapt to the
dynamic demands of the industry. Students were encouraged to share their experiences and
discuss the design applications they use, fostering verbal interaction and reinforcing
independent thought. The lesson concluded with a review, evaluation questions, and
recognition of students who actively participated, emphasizing that independence
empowers students to take ownership of their learning and build confidence in their
abilities.”

Findings of the Second Observation

“The lesson began with a short discussion about writing letters, which immediately engaged
students and connected the activity to their own experiences. The teacher introduced the
objective of writing the greeting and opening of a personal letter independently, showing
an example to guide them. Students analyzed the example and then worked on creating
their own letters, either to real or fictional friends, allowing them to practice thinking and
writing on their own. Several students shared their letters with the class, demonstrating
creativity, personal expression, and confidence. The session ended with a reflection on the
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value of independent writing, highlighting how working on tasks by oneself helps students
develop clear expression, polite communication, and the ability to structure their ideas
thoughtfully. Overall, the activity encouraged independence by allowing students to take
ownership of their learning while practicing a valuable life skill.”

Findings of the Third Observation

“The lesson began with a warm greeting and a shared recitation of Salam and Basmallah,
creating a positive and attentive atmosphere. The teacher engaged students by asking about
their preferences, helping them understand the difference between “like” and “love” in a
simple and relatable way. Students were encouraged to think independently as they wrote
five sentences using “like” or “love,” experimenting with different subjects and objects.
Several students shared their sentences with the class, demonstrating creativity, personal
expression, and confidence in using English on their own. The lesson concluded with
feedback and a review, emphasizing that practicing independently helps students develop
clear communication, take ownership of their learning, and build self-reliance in expressing
their thoughts.”

Figure 6. Teaching Practice of Students for Independence Value

Across the three lessons, independence was a key theme in fostering students’
learning and personal growth. In each activity whether thinking like future visual designers,
writing personal letters, or crafting sentences with “like” and “love” students were
encouraged to take ownership of their work, express their ideas, and make decisions on
their own. These opportunities helped them build confidence, practice creativity, and
develop clear communication skills. The lessons showed that when students are trusted to
think, write, and create independently, they not only strengthen their knowledge but also
cultivate self-reliance, responsibility, and the ability to express themselves thoughtfully in a
supportive and engaging environment.

Findings of in-depth Interview

“As students wrote their own letters, they learned to express thoughts clearly without depending on others.”
(PST10)

“Asking students to create sentences with ‘like’ and ‘love’ encouraged them to think and write
independently, boosting their confidence.” (PST11)

Interviews indicated that tasks requiring students to think and work on their own
strengthened their independence and self-confidence. Teachers observed that when
students wrote personal letters, created sentences using “like” and “love,” or reflected on
their design ideas, they developed the ability to organize thoughts, make decisions, and take
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ownership of their learning. Independent activities helped students grow in responsibility
and self-motivation while also enhancing their language skills.

7. Health

Teaching practice highlighted both physical and mental health dimensions. Long teaching
hours and classroom management required stamina and discipline, while challenges
sometimes caused stress or self-doubt. Participants shared strategies such as exercise,
journaling, or peer support to maintain balance. These experiences underscored the
importance of holistic well-being for effective teaching.

Findings of the First Observation

“The lesson began with a warm greeting and the recitation of Salam and Basmalah, creating
a respectful and welcoming start. After a short ice-breaking activity to engage the class, the
teacher introduced the topic of healthy lifestyles and provided simple, clear examples.
Students then read a short text about health, which they translated together with the
teacher, making the learning process more interactive and collaborative. Afterwards,
students presented their understanding and shared their opinions in front of the class,
showing both confidence and awareness about healthy habits. The teacher motivated
participation by giving small gifts to those who answered or contributed, which encouraged
students to be more active. The session closed with a review and conclusion, reminding
students that maintaining a healthy lifestyle is not only about learning English but also
about caring for their bodies and making positive choices in daily life. The activity
highlighted the importance of health as a life value while also fostering students’ confidence
and communication skills.”

Findings of the Second Observation

“The lesson began with a warm greeting, creating a friendly and welcoming atmosphere.
The teacher engaged students by asking about their favorite healthy foods, sparking
personal connections to the topic. A short explanation of narrative text structure was given,
and students were introduced to the story “The Colorful Lunch Box’. Working in pairs,
students read the text and answered comprehension questions, allowing them to practice
both language skills and teamwork. The discussion guided students to identify the
otientation, complication, and resolution of the story while also reflecting on the
importance of eating healthy foods. The closing reflection encouraged students to think
about one healthy food they would try to eat more often after reading the story, linking the
lesson directly to their daily lives. The activity not only improved students’ reading and
comprehension but also emphasized the value of making healthy choices, showing that
learning English can also inspire positive habits for a better lifestyle.”

Findings of the Third Observation

“The lesson began with a warm greeting and a shared recitation of Salam and Basmalah,
creating a respectful and positive atmosphere. Students were asked about their feelings,
which gave them space to express themselves and set the tone for a supportive class. The
teacher introduced the topic of simple ways to take care of mental health without spending
money, connecting it directly to students’ experiences of academic stress. By showing how
listening to English songs can be both healing and educational, the teacher highlighted that
learning can happen in relaxed and enjoyable ways. Students listened to a song, identified
new vocabulary, and then practiced making simple sentences about how music helps them
feel better, combining both language practice and emotional reflection. Some students
shared their sentences with the class, which encouraged confidence and self-expression.
The lesson ended with a reflection on the role of music in supporting mental health,
reminding students to care for their well-being while also showing that learning English can
be integrated naturally into everyday life. Overall, the activity emphasized the importance
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of health especially mental health while inspiring students to balance study, relaxation, and
self-care in meaningful ways.”

Figure 7. Teaching Practice of Students for Health Value

Across the three observations, it was clear that health both physical and mental was
at the heart of the lessons. Each class began with warm greetings and respectful openings,
which helped students feel comfortable and ready to learn. The first lesson emphasized
healthy lifestyles through reading, translation, and presentation, encouraging students to
share their opinions while building confidence. The second lesson used a narrative story to
connect language learning with healthy eating habits, guiding students to reflect on practical
choices they could apply in daily life. The third lesson focused on mental health, showing
students how simple activities like listening to music can support emotional well-being
while also strengthening their English skills. Together, these activities not only developed
students’ language abilities but also encouraged them to make healthier choices, care for
themselves, and see English learning as something meaningful and connected to real life.
The observations highlighted that when health values are integrated into learning, students
become more engaged, thoughtful, and motivated to apply positive habits beyond the
classroom.

Findings of in-depth Interview

“Students really enjoyed sharing their favorite healthy foods and learned to discuss habits that keep them
strong and energized.” (PST12)

“Using music to manage stress while learning English was a clever way for students to understand mental
health and langnage simultaneously.” (PST13)

Teachers emphasized that integrating health-related topics in lessons encouraged
students to reflect on their physical and mental well-being while practicing English.
Discussions about healthy foods, lifestyle habits, and stress-relief activities helped students
connect language learning to everyday life. Teachers observed that students became more
aware of how their choices affect their bodies and minds, and they expressed ideas
confidently while practicing vocabulary and sentence structures.

8. Communication

Finally, communication skills emerged as one of the most significant areas of growth.
Participants learned to simplify complex concepts for younger learners, use gestures and
tone effectively, and adapt their style for different audiences. Feedback sessions with
mentors also sharpened their ability to listen actively and articulate reflections clearly.
Communication thus became both a teaching tool and a personal strength.

Findings of the First Observation
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“The lesson began with a warm greeting and the recitation of Salam and Basmalah, creating
a respectful and positive start. The teacher introduced three inspiring Indonesian youth
figures—Jerhemy Owen, Cinta Laura, and Jerome Polin—through pictures, sparking
students’ curiosity and encouraging oral responses about who they were and what they
share. Students then listened to short texts about the figures and answered simple
comprehension questions, practicing listening and speaking in meaningful ways. In the
main activity, students wrote 3—4 English sentences describing one of the figures, including
their name, what they do, and why they are inspiring. A few students shared their work
aloud, which gave them the opportunity to express ideas clearly and build confidence in
front of their peers. The lesson closed with a reflection on the values that can be learned
from these youth role models, reminding students that communication is not only about
using English correctly, but also about expressing ideas, sharing inspiration, and connecting
with others.”

Findings of the Second Observation

“The lesson began with a warm greeting and an engaging lead-in question that connected
directly to students’ own experiences of miscommunication. This created an immediate
awareness of the importance of clear pronunciation in everyday communication. The
teacher introduced commonly mispronounced words and guided students in practicing
them, both individually and in short sentences. A playful activity, the Whisper Game,
allowed students to practice listening and speaking in a fun, interactive way while also
demonstrating how unclear pronunciation can change meaning. During this activity,
students became more aware of the impact of pronunciation on communication accuracy.
The lesson closed with a reflection and repetition exercise, reinforcing the key idea that
clear pronunciation ensures messages are delivered and understood correctly. Overall, the
activity not only built students’ pronunciation skills but also emphasized communication as
a meaningful exchange of ideas where clarity, confidence, and understanding are essential.”
Findings of the Third Observation

“The lesson began with a warm greeting and the recitation of Salam and Basmalah, setting
a respectful and positive tone. Students were invited to share their feelings by choosing an
emoji and explaining their choice in English, which created a relaxed atmosphere and
encouraged self-expression. The teacher introduced the topic of healthy food in a simple,
engaging way and used visuals to make the concept clearer. Through examples and short
sentences, students learned how to talk about healthy and unhealthy foods in meaningful
contexts. In practice activities, students worked in pairs to discuss their eating habits and
later completed individual writing tasks, followed by short presentations. These activities
not only built vocabulary and sentence structure but also strengthened confidence in
speaking English. The session closed with appreciation and reflection, reinforcing the
importance of healthy food while highlighting that communication is about expressing real-
life choices, feelings, and ideas clearly. The lesson humanized learning by connecting
language practice to students’ daily lives and by giving each student a voice to share their
own experiences.”

||'
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Figure 8. Teaching Practice of Students for Communication Value
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Across the three observations, it was clear that communication was placed at the
heart of the learning process. Each lesson began with a warm, respectful greeting that
created a safe and welcoming atmosphere for students to express themselves. Whether
through discussing inspiring Indonesian youth figures, practicing clear pronunciation, or
talking about healthy food habits, students were consistently encouraged to use English in
real and meaningful ways. The activities ranging from writing and presenting short
descriptions, to playing the Whisper Game, to sharing personal choices and feelings helped
students build both language skills and confidence in expressing ideas. More importantly,
the lessons highlighted that communication is not just about correct grammar or
pronunciation, but about connecting with others, sharing inspiration, and expressing
personal experiences. By linking English learning to students’ lives, role models, and daily
habits, the lessons humanized communication, making it a tool for confidence, clarity, and
connection.

Opverall, the findings suggest that teaching practice serves as a comprehensive
platform for developing all eight dimensions of the graduate profile. Through authentic
classroom experiences, pre-service teachers grew in faith, citizenship, reasoning, creativity,
collaboration, independence, health, and communication. Despite challenges such as
resource limitations and initial anxiety, the practicum provided meaningful opportunities
for personal transformation and professional readiness.

Findings of in-depth Interview

“Describing inspiring youth fignres helped students practice speaking and writing while connecting personally
to the topic.” (PST14)

“The Whisper Game showed students how important pronunciation is in communicating ideas accurately,
and they had fun learning it.” (PST15)

Teachers noted that lessons focused on expressing ideas clearly, whether through
writing, speaking, or pronunciation activities, enhanced students’ communication skills.
Students practiced sharing opinions, presenting ideas, and interacting respectfully with
peers. Teachers highlighted that engaging in presentations, descriptive writing, and role-
plays improved confidence, clarity, and the ability to convey thoughts effectively in English.

DISCUSSION

This study explored how pre-service teachers in Indonesia developed the eight
dimensions of graduate profiles such as faith and devotion to God Almighty, citizenship,
critical reasoning, creativity, collaboration, independence, health, and communication
through their school-based teaching practice. The findings highlight that the practicum was
not only a technical training ground but also a transformative experience that nurtured
values, character, and resilience. This aligns with the goals of Indonesia’s Merdeka Belajar—
RKampus  Merdeka (MBKM) policy, which emphasizes holistic graduate development
(Kemendikbud, 2020), and with global frameworks on 21st-century skills (Trilling & Fadel,
2009; Howells, 2018).
Faith and Devotion to God Almighty

The finding that teaching practice strengthened participants’ faith resonates with
Indonesia’s philosophy of education, which is rooted in Pancasila and emphasizes spiritual
development as part of national identity (Harjatanaya, 2025). While international literature
on graduate profiles rarely foregrounds spirituality, research in multicultural and religiously
diverse contexts shows that faith can provide teachers with resilience and moral grounding
in challenging situations (Benoit, 2021). This suggests that faith is not peripheral but central
to the holistic growth of Indonesian graduates.
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Citizenship

Pre-service teachers’ involvement in civic and community activities demonstrates
how teaching practice nurtures civic responsibility. This echoes Noddings’ (2005) notion
that education should prepare students not only for personal success but also for
democratic participation. Globally, citizenship education emphasizes respect, responsibility,
and community engagement (VanderDussen Toukan, 2018). In Indonesia, such
engagement reflects the vision of graduates who contribute to the nation while being open
to global perspectives.
Critical Reasoning

The development of critical reasoning through classroom problem-solving aligns
with research that highlights teaching as a context where adaptive expertise is constantly
required (Darling-Hammond et al., 2020). Participants’ ability to analyze problems and
adapt strategies reflects deep learning processes (Bowden, et al., 2014; Biggs & Tang, 2011).
This finding reinforces the need for teacher education programs to create opportunities for
authentic challenges that push students beyond routine tasks.
Creativity

Creativity emerged as a vital competency, especially in resource-limited contexts.
This supports global calls for teachers who can innovate in diverse environments (Aunzo
2025). In Indonesia, fostering creativity aligns with MBKM’s emphasis on flexibility and
innovation (Kemendikbud, 2020). Importantly, the findings show that creativity was not
limited to lesson design but also included problem-solving and adapting to students’
diverse needs.
Collaboration

Collaboration with mentors, peers, and students was a recurring theme. This
reflects Vygotsky’s (1978) view that learning is socially constructed and supports research
showing that professional collaboration enhances teacher effectiveness (Maake, 2012;
Rowland, 2025). In the Indonesian context, collaboration also reflects cultural values of
gotong royong (mutual cooperation), showing how local traditions and global educational
ideals can complement each other.
Independence

Teaching practice fostered independence by requiring pre-service teachers to take
initiative and make decisions. This echoes Korthagen’s (2017) argument that authentic
experiences are crucial for developing professional identity. Globally, independence is often
described as self-directed learning (Candy, 1991), a skill increasingly valued in knowledge
economies. For Indonesian pre-service teachers, independence also translated into maturity
and accountability, preparing them for leadership roles in schools and communities.
Health

The emphasis on physical and mental health is a significant finding, as teacher well-
being is increasingly recognized as essential for professional sustainability (Day & Qing,
2013). Stress, fatigue, and burnout are global challenges in education, yet few graduate
profile frameworks explicitly highlight health. By including it, Indonesia acknowledges that
effective teaching depends on holistic well-being. Pre-service teachers’ strategies for
managing stress such as reflection, peer support, or physical activity mirror international
best practices in teacher resilience (Krummenacher, 2025).
Communication

Finally, communication skills were identified as one of the most developed
competencies. Effective communication is central to teaching and is widely emphasized in
global graduate attributes (Barrie, 2004). Participants’ growth in both verbal and non-verbal
communication, as well as their ability to adapt messages to diverse audiences, reflects the
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kind of practical, applied skill that deep learning fosters. This also aligns with MBKM’s call
for graduates who can engage effectively in both local and global contexts.

Taken together, these eight dimensions illustrate how teaching practice operates as
a deep learning environment. Rather than being abstract ideals, the graduate profiles came
to life through real challenges, reflection, and growth. The findings show that graduate
attributes are not developed in isolation but interact with one another for example, critical
reasoning often required communication, while independence was strengthened through
collaboration. This interdependence highlights the importance of designing teacher
education programs that integrate rather than compartmentalize competencies.

This study contributes to existing literature in three ways. First, it provides
empirical evidence of how Indonesia’s graduate profile dimensions are realized in practice,
moving beyond policy rhetoric. Second, it highlights dimensions often overlooked in global
frameworks, such as faith and health, showing how local values enrich the global discourse
on graduate attributes. Third, it positions teaching practice as a powerful site of deep
learning, bridging the gap between theory and practice in teacher education.

CONCLUSION

This study set out to explore how pre-service teachers in Indonesia develop the
eight dimensions of graduate profiles such as faith and devotion to God Almighty,
citizenship, critical reasoning, creativity, collaboration, independence, health, and
communication through their teaching practice. The findings reveal that the practicum is
far more than a training ground for mastering pedagogy; it is a transformative experience
that integrates knowledge, values, and personal growth. Faith and devotion were
strengthened through spiritual reflection and school routines, reinforcing the idea that
teaching is both a moral and professional calling. Citizenship was nurtured as participants
engaged in school and community activities, positioning themselves as contributors to the
broader social fabric. Critical reasoning and creativity were sharpened in the face of
classroom challenges, where quick thinking and innovative lesson design became essential.
Collaboration and independence emerged as two sides of the same coin: pre-service
teachers learned to rely on mentors and peers while also taking responsibility for their own
decisions. Health, both physical and mental, was recognized as foundational to sustainable
teaching, while communication skills were constantly refined through interaction with
students, mentors, and colleagues. Together, these findings demonstrate that graduate
profiles are not abstract ideals but living competencies that take shape through authentic,
real-world practice. They also show that Indonesia’s vision of graduate attributes rooted in
both global skills and local values such as Pancasila can be meaningfully realized in teacher
education.

REFERENCES
Ahmed, S. K. (2024). The pillars of trustworthiness in qualitative research. Journal of
Medicine, Surgery, and Public Health, 2, 100051.

https://doi.org/10.1016/j.glmedi.2024.100051

Aunzo Jr, R. T. (2025). Advancing sustainable development goals with educational
technology: supporting stem education and fostering innovation through
educational technology. In _Advancing sustainable development goals with educational
technology (pp. 65-98). IGI Global Scientific Publishing. DOI: 10.4018/979-8-3693-
8242-4.ch003

Copyright © 2025 ELITE Journal
Available online at https://www elitejournal.org/index.php/ELITE

54


https://doi.org/10.1016/j.glmedi.2024.100051

Barrie, S. C. (2004). A research-based approach to generic graduate attributes policy. Higher
Education Research & Development, 23(3), 261-275.
https://doi.org/10.1080/0729436042000235391

Benoit, C. (2021). An Exploration of Pupils’ and Teachers’ Discursive Constructions of Religion (5):
The Case of Alexander Parkes Primary School (Doctoral dissertation, Aston University).
https://core.ac.uk/download/pdf/395371925.pdf

Biggs, J., & Tang, C. (2011). Teaching for quality learning at university (4th ed.). McGraw-Hill
Education. https://unesdoc.unesco.org/ark:/48223/pf0000123853

Bowden, J. O. H. N, Marton, F. E. R. E. N. C. E., & Zull, J]. A. M. E. S. (2014). The deep
learning process and the construction of knowledge. Facilitating deep learning: Pathways
to success Sor university and college teachers, 15-48.

www.tavlorfrancis.com/chapters/edit/10.1201/b17103-8 /deep-learning-
process-construction-knowledge

Braun, V., & Clarke, V. (20006). Using thematic analysis in psychology. Qualitative research in
psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706gp0630a

Candy, P. C. (1991). Self-Direction for Lifelong 1earning. A Comprebensive Guide to Theory and
Practice.  Jossey-Bass, 350 Sansome Street, San Francisco, CA 94104-1310.
https://unesdoc.unesco.org/ark: /48223 /pf0000194046

Creswell, . W., & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing among five
approaches. Sage publications. https://eric.ed.gov/?id=EID500417

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020).
Implications for educational practice of the science of learning and
development. Applied developmental science, 24(2), 97-140.
https://doi.org/10.1080/10888691.2018.1537791

Day, C., & Gu, Q. (2013). Restlient teachers, resilient schools: Building and sustaining guality in testing
times. Routledge. https://doi.org/10.4324 /9780203578490

Harjatanaya, T. Y. (2025). Contextualising religious education in multi-religious Indonesia
to achieve unity-in-religious diversity. Journal of Beliefs & 1V alues, 46(3), 488-500.
https://doi.org/10.1080/13617672.2025.2450958

Howells, K. (2018). The future of education and skills: education 2030: the future we want.
http://www.oecd.org/education/2030/E2030%20Position%20Paper’20(05.04.20
18).pdf

Kemendikbud. (2020). Merdeka Belajar—Kampus Merdeka. Jakarta: Kementerian Pendidikan
dan Kebudayaan Republik Indonesia. https://doi.org/10.31219/0sf.io /sv8wq

Korthagen, F. (2017). Inconvenient truths about teacher learning: Towards professional
development 3.0. Teachers and teaching, 23(4), 387-405.
https://doi.org/10.1080/13540602.2016.1211523

Krummenacher, I. C. (2025). Nurturing Resilience in Pre-Service Teachers: From Understanding
Protective Factors to Implementing Adaptive Support Strategies (Doctoral dissertation,
Universitit Bern). https://boristheses.unibe.ch/id/eprint/6587

Maake, M. (2019). The effect of mentoring as a strategy for teacher professional development in Mopani
District, Limpopo Province (Doctoral dissertation).
https://univendspace.univen.ac.za/server/api/core/bitstreams/f5de0d39-8386-
4eb6-9325-836324519025/ content

Marton, F., & §ilj6, R. (1976). On qualitative differences in learning: I—Outcome and
process. British Journal of educational psychology, 46(1), 4-11.
https://doi.org/10.1111/1.2044-8279.1976.tb02980.x

Noddings, N. (2005). What does it mean to educate the whole child?. Educational
leadership, 63(1), 8.

Copyright © 2025 ELITE Journal
Available online at https://www elitejournal.org/index.php/ELITE

55


https://doi.org/10.1080/0729436042000235391
https://core.ac.uk/download/pdf/395371925.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000123853
https://www.taylorfrancis.com/chapters/edit/10.1201/b17103-8/deep-learning-process-construction-knowledge
https://www.taylorfrancis.com/chapters/edit/10.1201/b17103-8/deep-learning-process-construction-knowledge
https://doi.org/10.1191/1478088706qp063oa
https://unesdoc.unesco.org/ark:/48223/pf0000194046
https://eric.ed.gov/?id=ED500417
https://doi.org/10.1080/10888691.2018.1537791
https://doi.org/10.4324/9780203578490
http://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
http://www.oecd.org/education/2030/E2030%20Position%20Paper%20(05.04.2018).pdf
https://doi.org/10.31219/osf.io/sv8wq
https://doi.org/10.1080/13540602.2016.1211523
https://boristheses.unibe.ch/id/eprint/6587
https://univendspace.univen.ac.za/server/api/core/bitstreams/f5de0d39-8386-4eb6-9325-836324519025/content
https://univendspace.univen.ac.za/server/api/core/bitstreams/f5de0d39-8386-4eb6-9325-836324519025/content
https://doi.org/10.1111/j.2044-8279.1976.tb02980.x

https://web.archive.org/web/20170809093851id /http://www.ased.com/ASCD/
pdf/books/scherer2010 samplel.pdf

Rowland, T. D. (2025). Teacher Learning Communities: A Qualitative Case Study of
Professional Development in Special Education. Doctoral Dissertations and Projects.
6671.
https://digitalcommons.liberty.edu/doctoral /6671

Trilling, B., & Fadel, C. (2009). 27st century skills: Learning for life in our times. John Wiley &
Sons. https://www.torrossa.com/it/resources/an/5796342

VanderDussen Toukan, E. (2018). Educating citizens of ‘the global> Mapping textual
constructs of UNESCO’s global citizenship education 2012-2015. Education,
Citizenship and Social Justice, 13(1), 51-64.
https://doi.org/10.1177/1746197917700909

Yin, RK (2013). Case study research and applications: Design and methods. Sage publications.
https://cir.nii.ac.jp/crid/1970586434844156305

Zeichner, K. (2010). Rethinking the connections between campus courses and field
experiences in college-and university-based teacher education. Journal of teacher
education, 61(1-2), 89-99. https://doi.org/10.1177/0022487109347671

Copyright © 2025 ELITE Journal
Available online at https://www elitejournal.org/index.php/ELITE

56


https://web.archive.org/web/20170809093851id_/http:/www.ascd.com/ASCD/pdf/books/scherer2010_sample1.pdf
https://web.archive.org/web/20170809093851id_/http:/www.ascd.com/ASCD/pdf/books/scherer2010_sample1.pdf
https://digitalcommons.liberty.edu/doctoral/6671
https://www.torrossa.com/it/resources/an/5796342
https://doi.org/10.1177/1746197917700909
https://cir.nii.ac.jp/crid/1970586434844156305
https://doi.org/10.1177/0022487109347671

