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ABSTRACT 
The Internal Community Service Program (PPMI) managed by the University of 
Muhammadiyah Malang was designed and developed to help the partner school, SMK 
Muhammadiyah 1 Malang to overcome the problems faced by the school. The results 
of the pre-observation or situation analysis have shown that the school faces a major 
problem from the aspect of teaching performance of English teachers. To overcome 
this problem, the project team proposed best practices in teaching English using the 
Task-Based Language Teaching (TBLT) approach as an innovative teaching approach 
in the context of English for Specific Purposes (ESP). Furthermore, the results of the 
preliminary study were used as a reference for the preparation of four learning 
meetings in each class. In this program, the teachers are shown how to 1. Prepare for 
teaching and learning process, starting from designing lesson plans including the ESP 
materials, media and evaluation instruments, 2. Implement the teaching and learning 
process by using TBLT, 3. Evaluating students. It is hoped that with the methods 
proposed in this program, the English teachers from the partner school can improve 
their teaching skills which then have a positive effect on improving the quality of the 
school in creating a more effective learning environment for students. 
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INTRODUCTION 

 Program Pengabdian Masyarakat Internal (PPMI) is a community service program 

managed by The Directorate of Research and Community Services, Universitas 

Muhammadiyah Malang (DPPM-UMM). This program is designed to 1. Develop a group 

of people as potential entrepreneurs who are economically independent; 2. Help to create 

peace, and comfort in community life; and 3. Improve thinking, reading and writing skills 

or other skills needed (UMM, 2018). This program requires the team to get a project 

partner or a partner school to overcome its problems related to the team expertise. As the 

team is the expert of education especially in English Language Education then the selected 

School Partner is SMK Muhammadiyah 1 Malang 

 SMK Muhammadiyah 1 Malang is one of the vocational high schools in Malang 

under the Muhammadiyah organization as one of the forms of Muhammadiyah Charity 

Enterprises. There are six majors that are designed and developed in this school, namely: 

(1) Teknik Pemesinan (Machinery Engineering), (2) Teknik Kendaraan Ringan (Light Vehicle 
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Engineering), (3) Teknik Instalasi Listrik (Electrical Engineering), (4) Teknik Bisnis Sepeda Motor 

(Motorcycle Engineering), (5) Teknik Komputer Jaringan Computer and Network Engineering) and (6) 

Asisten Keperawatan (Nursing Assistants). Since the focus in the current community service 

program is the teaching and learning activities of English subject, some information has 

been collected to know more about the problems faced by the school during the process of 

teaching and learning for English subject.  

 English Subject in this school is taught by three female teachers with a bachelor 

degree in English Language Teaching. With an average age of 40 years, these teachers have 

taught English in school for about 15 years. They should teach English Subject to the 

students in those 6 different majors mentioned before. Based on the results of observations 

and interviews with the principal and the English teachers, several problems have been 

identified as follows. 

First, a problem related to the curriculum implemented in the school. There are two 

curricula implemented in this school: the Revised Version of 2013 Curriculum and the 

2013 Curriculum.  The English language competences intended for vocational schools 

stated in these curriculums are almost the same as the targeted competences for senior high 

school. Surprisingly, the coursebook and the national examination for the vocational high 

school students are the same as those given to senior high school students. These facts 

seem to be a problem for vocational English subject teachers since Senior High School and 

Vocational High School have a different target for the graduates. Senior High Schools 

target the graduates to enter higher education while vocational high schools prepare the 

graduates to enter workplaces based on their fields (Syafrizal and Rohmawati, 2017). It can 

be said that English language learning in vocational high school should be focused on the 

specific English (ESP) not the general ones (GE).  

Second, the problem related to the teachers’ technique of teaching. Based on the 

observations, it was found that English is still taught in old ways. This can be seen from the 

teacher's teaching techniques which were dominated by giving tests, translating texts, and 

explaining more grammar. These old teaching modes will not help the students very well to 

comprehend and apply the knowledge into practice (Li, 2017) 

Further, the problem about the teaching resources or materials delivered in the 

classroom is also found during the observations and also from the interviews. The teachers 

have relied on the course books designed and developed by the government. As already 

mentioned before that the books are still problematic because they have the same content 

as senior high schools while for vocational schools there must be more specific material 

that is relevant to the particular fields. In this case, the teachers realize that they need to 

provide materials specifically related to the field of students to prepare students with 

specific English language skills. However, the teachers find it difficult to find, choose and 

develop specific material related to the fields. It may happen due to (1) unavailability of 

financial support from their institution, (2) the limitation of time, and (3) the lack of 

understanding on how to develop or design the teaching materials for a specific field 

(Mahbub, 2018). 

From in-depth interviews, it can also be known that English teachers have difficulty 

in evaluating students’ performance. The teachers said that they only do testing as 
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evaluation criteria instead of having an assessment process. Because assessment must 

consist of test and non-test aspects (Safa and Goodarzi, 2014; Norris, 2016), the teachers 

acknowledge that they often experience confusion and difficulties in understanding and 

formulating the assessment framework in the classroom, especially in the non-tests aspects. 

During the interview, it can be seen that the teachers also do not fully understand 

the recent knowledge of English teaching including communicative language teaching. 

With these constraints, it is accepted that teachers do not implement communicative 

language teaching (CLT) in their classrooms. Consequently, it affects the way of their 

teaching which is limited to preparing students to succeed in the National Examination. 

Meanwhile, the classroom observations resulted that the students have low 

motivation in learning English. The project team assumes that the traditional way of 

teaching English conducted by teachers and also providing general English rather than 

specific English is the main cause that might lead to students’ low motivation in learning 

English. Therefore, there must be an improvement made by teachers so that it can provide 

a better learning environment for the students. 

From the problems identified above, the project team then concludes if the main 

problem is about the teacher's teaching performance in the classroom. Teaching 

performance here includes (1) understanding goals and objectives, (2) designing and 

developing relevant materials, (3) delivering the materials and (4) assessing students’ 

performance (Richard, 2001; Nation and Macalister, 2010). In this case, the project team 

seeks to provide a solution to reshape the teachers’ teaching performance which includes 

the four aspects mentioned above by conducting best practices in teaching English 

Language using the Task-Based Language Teaching (TBLT) technique that also uses the 

materials containing English for Specific Purposes (ESP). In other words, here will be 

shown directly how the learning process involves both aspects (TBLT and ESP). 

The need to bring ESP context in the classroom is deemed necessary. As 

mentioned above, the purpose of vocational high school is to provide graduates who are 

ready to enter the workplaces rather than continue their study to a higher level of 

education. The students should be provided with relevant materials and situations that they 

will encounter in their profession (Isaksen, 2018). This fact affects the need for materials 

delivered in the classroom that should be focused on specific English (Basturkmen, 2010; 

Li, 2017; Syafrizal and Rohmawati, 2017; Isaksen, 2018). However, the English teachers are 

accustomed to teaching general English to the students that may make them difficult to 

understand since it is too far from the situation of their field. Therefore, the project team 

includes ESP context into the curriculum modification without changing its principle. It is 

important to do to facilitate more student needs. (Crabbe, 2007)  

Given that the teaching English in Vocational High School tends to be more 

communicative, the learning strategies used in the classroom should facilitate the students 

to real language experience, training and practice opportunities (Zhang, 2014). Due to the 

reason, the project team proposed Task-Based Language Teaching (TBLT)  technique to be 

implemented in the process of teaching and learning English. Hismanoglu & Hismanoglu 

(2011)  agreed that TBLT is a powerful approach for succeeding language learning and 

teaching. It is considered to be effective teaching approach to stimulate, engage students’ 
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interaction and facilitate L2 learning well through tasks (Ellis, 2003; Willis and Willis, 2007; 

Calvert and Sheen, 2015; Cho, 2018). Further, it also enables students to work 

collaboratively with others well (Guo and Martina, 2016). Therefore, the project team 

believes that this approach will be relevant and appropriate to be implemented in SMK 

Muhammadiyah 1 Malang. 

 

RESEARCH METHOD 

The procedure of doing the community service program that is giving best 

practices in teaching English using TBLT and ESP context includes three different stages 

that are: 1. Planning, 2. Implementing and 3. Evaluating. 

Table 1. The Procedure of the Community Service Program 

Meeting Aspects Details 

1 

Planning 

- formulating goals and objectives 

2 - compiling tasks 

3 - compiling assessment instruments 

4 

Implementing 

- best practice 1 

5 - best practice 2 

6 - best practice 3 

7 - best practice 4 

8 
Evaluating 

- assessment 1 

9 - assessment 2 

 

In the planning stage, the project team and the English teachers designed the lesson 

plan for 4 basic competences namely KD 3.7, 3.8, 4.7 and 4.8 to be taught in 1 class X 

TBSM and 1 Nursing class where each class contained approximately 30 students. This 

stage was done in 3 meetings. 

In the implementing stage, the project team put the lesson plan into practice for 4 

meetings in both classrooms. In this activity, the teacher also participated in the class to see 

and also evaluate the teaching and learning process carried out by the team to the students. 

In other words, the teacher was involved as an observer during the KBM process. 

In the last stage, the project team with the English teachers evaluate the students’ 

performance by using the instruments that have been prepared in the previous planning 

stage. The evaluating stage was done in 2 meetings. In brief, the program was delivered in 9 

meetings  

 

FINDING AND DISCUSSION 

As mentioned earlier, this community service program focuses on implementing 

English teaching best practices using the TBLT approach and ESP material to help partner 

schools, in this case, SMK Muhammadiyah 1 Malang in providing solutions related to 

teaching and learning activities in the classroom. The implementation of these best 

practices carried out for 9 days (meetings) includes 3 main activities, namely: 1. Planning; 2. 

Implementation; 3. Evaluation. 
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1. Planning 

This stage was carried out in 3 meetings. The first meeting was on March 4, 2019, 

which was focused on deciding goals and objectives. The second meeting was on March 

11, 2019, which was focused on the designing of tasks. The last meeting was on March 18, 

2019, the agenda was focused on the preparation of assessment instruments. At the stage 

of formulating goals and objectives, the project team and the teachers agreed to bring the 4 

basic competencies (KD) that namely KD 3.7, 3.9, 4.7 and 4.9 to be taught in 1 class of X 

TBSM and 1 class of X Nursing class.  

 

From those basic competences, it can be seen that the materials delivered to the 

students in this program are recount text and song lyric. From those basic competences, the 

team formulated goal and objectives.  

At the next meeting, the project team together and the teachers began to focus on the task 

design for 2 different majors namely Motorcycle Engineering and Business (TBSM) and 

Nursing. In arranging tasks to be given to students, the team and the teachers looked for 

texts that are appropriate with their fields. TBSM students are given a text entitled "The 

First Day Joining Internship Program" while for Nursing students were given a text entitled 

"My Favorite Experiences During Clinical" for Recount text learning activities (KD 3.7 and 

4.7). The reason why these texts are chosen was that they had followed Praktek Kerja 

Industri/ PRAKERIN (Internship Program) so that it is easier for them to imagine the plot 

of the story and it is hoped that they would not have difficulties in getting information 

from the text even if it is in English. Furthermore, the song used for teaching basic 

competence 3.9 & 4.9 for Motorcycle Engineering (TBSM) students was the song of "Best 

Day of My Life" and "Cancer" for Nursing students. After the text form was agreed upon, 

the tasks began to be compiled for 4 meetings. 

 

Tabel 2: The Basic Competences. 

No Descriptions 

3.7 

 

differentiate the social functions, generic structures, and language features from 

oral and written recount texts by giving and asking for information regarding 

historical events under the context of its use  

4.7 recount text – historical  Event 

4.7.1 

obtain contextual meaning related to the social functions, generic  structures, 

and language features of oral and written recount texts related to historical 

events  

4.7.2 

make short and simple oral and written recount texts, related to historical 

events, taking into account social functions, text structures, and language 

features, correctly and contextually 

3.9 
interpreting social functions and linguistic elements of song lyrics related to the 

high schoolers live  

4.9 
convey the meaning related to the social functions and language features of 

song lyrics related to the high schoolers’ lives contextually 

Aninda N. H. and Teguh H. S., The Implementation of Task-Based Language Teaching (TBLT) and... 

 

 



Copyright © 2019 ELITE Journal 

Available online at https://www.elitejournal.org/index.php/ELITE 

116 

 

Tabel 3: The Goal dan Objectives. 

 

2. Implementing Stage 

The teaching and learning process was carried out for 4 meetings covering 2 

different topics namely Recount text and song lyric. Each topic was taught in 2 face-to-face 

sessions by the project team in two different classes namely X Nursing and X TBSM. The 

description of the activities in each meeting in each class is as follows. 

A.  Nursing Department 

a. The first meeting - March 25, 2019 

The focus of this meeting was teaching and learning recount text. First, the students 

were asked the question of how a nursing student can become a professional nurse. In 

answering this question, the students were asked to discuss in groups. Next, they were 

asked to make a list of what they have to prepare for clinical work before they showed their 

list to the other groups and presented it in front of the class. After that, they were asked to 

create a group of 5 students and asked to predict a text about a student when doing clinical 

work. The text contained several vocabularies such as Chemotherapy - my nurse preceptor 

- a patient - anaphylactic reaction - a blood pressure - emergency kit - short of breath - 

lower back pain - IV - physician. Next, they were asked to draw their predictions in a 

storyboard. After they finished their writing, each group chose one of its members to be a 

"traveler" who will come to each of the other groups to tell their predictions. 

b. The second meeting - April 8, 2019 

This meeting was a continuation of the previous meeting which was about recount 

text. At this meeting, the project team started the class by asking several students to tell 

their story prediction in front of the class. After that, they were given a text and given a few 

minutes to read before they were asked to make a mind map. They were then asked to 

retell using the mind map they had made before. At the end of the meeting, the teacher and 

students discuss the use of past tense in the text. 

b. Third meeting - April 15, 2019 

Students were shown a picture of someone who is doing cancer therapy. They were 

asked to make a list of the appearance and clothing worn by the patient. After that, they 

exchange their list with other students. Then, some students were asked to mention their 

list in front of the class and the other students gave comments. Next, they were asked to 

discuss in a small group to answer the following questions: 

a. How is their emotional condition? 

b. How is their relationship with the family? 

c. How is their relationship with their significant other (a boyfriend, girlfriend, husband or 

wife) 

no BC Materials Goal Objectives 

1 
3.7 

Recount Text 
Students are able to 

understand recount texts. 

Students are able to retell 

the story of a recount text. 4.7 

2 3.8 Song Lyric 
Students are able to 

understand songs. 

Students are able to role-

play the songs. 
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d. What are they afraid of the most? 

They were asked to write the answer on a piece of paper and then exchange it to 

others to let them read the answer. Then the project team played a song and asked the 

students to fill in the blanks in the song. The song is played 4 times. After that, ask students 

to discuss their answers before they are shown the correct lyrics. 

c. The fourth meeting - April 22, 2019 

At this follow-up meeting, the teacher plays back the song that was played at the 

previous meeting. Then the students were asked to make a 2-minute role play that 

describes the situation described in the song. Then each group performed in front of the 

class. At the end of the meeting, the teacher gives feedback about their grammar and 

pronunciation. 

 

B. Motorcycle Engineering 

a. The first meeting - March 25, 2019 

This meeting is the first face to face to discuss text recount. First, the students were 

given a picture of a group of students repairing a motorcycle in a workshop. Students were 

asked to make a list of what they do when doing an internship program (PRAKERIN) 

individually before they were asked to show their list to others and talk about it. After that, 

students were asked to create a group of 3 and were asked to predict a text about a student 

when doing practical work. The text contains several vocabularies such as Motorcycle 

Repair Shop - the Head of the Motorcycle Repair Shop - mechanics - motorcycle 

components --spark plugs - air filters - alternator - battery - brake pads - oil filters. Next, 

they were asked to write their predictions in a storyboard. After their writing is finished, 

each group appoints one of its members to be a "traveler" who will tour each of the other 

groups to tell the students the story predictions. 

b. The second meeting - April 8, 2019 

This meeting was a continuation of the previous meeting which was about recount 

text. At this meeting, the project team started the class by asking several students to tell 

their story prediction in front of the class. After that, they were given a jumble of text and 

given a few minutes to rearrange and read before they were asked to make a mind map. 

After that, they were asked to retell using the mind map they had made before. At the end 

of the activity, the teacher and students discuss the use of past tense in the text.  

c. Third meeting - April 15, 2019 

The students are shown a picture of someone who is in a happy moment. They 

were asked to make a list of the appearance. After that, they exchange their list with other 

friends. Then, some students are asked to mention their list in front of the class and other 

students comment. Next, they were asked to discuss in a small group to answer the 

following questions: 

1. How is their emotional condition? 

2. How is the situation around them? 

3. How is their expressions?  

4. How do they express their feeling to the others? 
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They were then asked to write the answer on a piece of paper and then exchange it 

with another friend after they finished answering it. Then the students are played a song 

and ask students to complete the text of the hitching provided by the teacher. The song is 

played 4 times. After that, ask students to discuss their answers before they are shown the 

correct lyrics. 

d. The fourth meeting - April 22, 2019 

At this follow-up meeting, the teacher plays back the song that was played at the 

previous meeting. Then students are asked to make a roleplay that describes the situation 

described in the song. Then each group presented it in front of the class. At the end of the 

meeting, the teacher gives feedback about their grammar and pronunciation. 

3. Evaluating Stage 

In evaluating students' ability in comprehending both topics that have been taught, 

the teacher and project team have made instruments such as assessment sheets (the 

prompts and scoring rubrics) and monitoring sheet. The assessment sheet is used to assess 

students' ability to understand recount text material, in retelling the contents of the story 

through the mind map they have made before. To evaluate the students' understanding of 

the topic of song lyrics, the scoring was based on their performance in doing role play in 

front of the class. Furthermore, the monitoring sheet was designed to measure the level the 

cooperation of students in the class is participating in the teaching and learning process in 

the classroom. The evaluation on recount text was conducted on April 8, 2019, and April 

22, 2019, for song material. 

To succeed the community service program to help the school partner overcome 

the problem related to English teachers’ teaching performance, the project team bring best 

practices in teaching English in 3 different stages: Planning, Implementing and Evaluating. 

In designing the lesson plan, the project team and the teachers provide the materials that 

are suitable with the students' need and relevant to the curriculum (Khosiyono, 2016). As 

the school partner is vocational high school which has purposes at preparing the graduates 

that have supporting skills and ability of any careers appropriate with their majors 

(Khosiyono, 2018), it is deemed necessary to provide the relevant situations and materials 

that can facilitate the students to be familiar with the workplace context based on their 

fields (Isaksen, 2018). Thus, the students can relate the new information with their 

background knowledge with ease and the input will be more comprehensible for them. 

However, the existing textbook and the English materials used in the school are not 

authentic and appropriate for the students. Therefore, the project team and the teachers 

design materials that are focused on ESP context (Basturkmen, 2010; Li, 2017; Syafrizal 

and Rohmawati, 2017; Isaksen, 2018).  

To reshape the old teaching mode, the project team also proposes TBLT approach 

be applied in the classroom. TBLT is a powerful approach to succeeding in language 

teaching and learning (Hismanoglu & Hismanoglu, 2011). This solution is taken into 

account since the teaching English in Vocational High School should engage the students 

to be more communicative as well as get the real language experience, training and practice 

opportunities (Zhang, 2014). Therefore, the teaching scenario stated in the lesson plan is 

dominated by giving tasks to the students. It is effective to stimulate, engage students’ 
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interaction and facilitate L2 learning well through tasks ( Ellis, 2003; Willis & Willis, 2007; 

Calvert & Sheen, 2015; Cho, 2018).   

In the evaluation stage, the innovation brought by the project team is providing test 

and non-test. Although testing is a common evaluation technique, the teachers need to 

have an alternative assessment to ensure that test anxiety or an inability to perform on tests 

do not lead to a misunderstanding of a student's abilities (Norris, 2016; Safa & Goodarzi, 

2014). 

 

CONCLUSION 

To overcome the school partner’s major problem in the aspect of teachers’ teaching 

performance in teaching English, the project team proposed to give best practices in 

teaching English using the Task-Based Language Teaching (TBLT) approach in the context 

of English for Specific Purposes (ESP) that falls into three stages: Planning, implementing 

and evaluating. In the planning stage, the teachers and the project team determining the 

goals and objectives of the 4 basic competencies (KD) namely KD 3.7, 3.9, 4.7 and 4.9 that 

are about recount text and song lyrics. The text selection is also adjusted to the student's 

majors, namely motorcycle engineering and nursing assistance considering that this 

program carries the context of ESP. Furthermore, the process of designing tasks for the 

teaching and learning process is carried out with the English teachers. Since the context of 

TBLT is proposed in this program, the preparation of tasks is focused on providing strong 

inputs since the students at this school are considered at a low level of proficiency. The 

preparation of teaching instruments is also equipped with the scoring instruments to 

evaluate the students’ understanding of recount text and song lyric. After the teaching 

instruments are developed and refined, the teaching and learning process runs for four 

meetings (where each material is delivered in 2 times face to face). During the teaching and 

learning process, students seemed enthusiastic to follow the instructions from the service 

team. Likewise, during the process of evaluating student performance, students become 

less anxious when they have to show their understandings as they have mastered the 

materials well. 

Although the ability of students in this school is relatively low, the service team 

found that if the materials provided were following their level and major, the students 

would easily follow and master the materials given. Therefore, it is suggested to the 

teachers to continue the teaching and learning process by using the context of ESP and 

TBLT as the students are proven to be more enthusiastic in participating in the KBM 

process using this context. It is hoped that by using the method proposed in this program, 

English teachers from the partner school can also improve their teaching skills which then 

have a positive effect on improving school quality in creating a more effective learning 

environment for the students. 
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